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T he university as we know it is the product of the second millennium. 
It is one of the few instituttons that span almost the whole of the mil~ 
lennium itself. Bologna Universtty was founded in the 11th century; 

others followed soon afterwards. 1 Although many universities are of much 
more recent origin, the umversity, as an instttution, is a creation of the early 
years of the second millennium. The university 1s one of the most distmctive 
mstituttons of the second millennium, with a nature, membership, responsi~ 
bility and autonomy that make it umque 

It is also, as Clark Kerr (1996) has remmded us, one of the most durable 
instLtutions of the rmllennium: "About eighty~ftve mstitutions in the Western 
World estabhshed by 1520 still exist m recognizable forms, with similar func~ 
tions and With unbroken histories, including the Catholic church, the Parlia~ 
ments of the Isle of Man, of Iceland, and of Great Britam, several Swiss can~ 
ton~, and seventy universities. Kings that rule, feudal lords with vassals, and 
guilds with monopolies are all gone. These seventy univers1t1es, however, are 
sttllm the same locattons wtth some of the same buiUmgs, with professors and 
students domg much the same thmgs, and with governance earned on in 
much the same way". 

1 The rnediccd school at Salerno, founded m the 9th century, rernamed a medical sehoul, 
rather than developmg mto a university. The Umver5ity of Pans was founded herween 
11 50 and 1170 and Oxford hy the end of the 12th century. Smaller centers of learnmg also 
exi~kd m ~orne other places at earlier times, such a:,, for example, m some mosques. 
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The original purpose of the university was to conserve and transmit the 
learnmg and skills of the church, by which most were founded and accredited. 
Their membership included chiefly ordinands and those who were to serve in 
offices for which the church held a special responsibility, such as law and med~ 
Kme. 

Growmg secularization of the untversJties in the 19th century saw not only 
changes in financing and governance, but also change in mission. The currie~ 
ulum was expanded and professionalized. In the Untted States, the Morrill 
Act of 1862 gave great impetus to this movement, whtle research and public 
service were increasingly seen as the responsibilities of the umversity. 

Until the 19th century, the universitie~ had little impact upon the profes~ 
stons, modest Impact upon their surroundtng societies, and made httle contri~ 
bution to the general corpus of knowledge and invention. But m a mere cen~ 
t:ury, all that has been transformed. 

• Universtttes have become the essenttal gateway to and foundatton of 
every maJor profession. They have expanded and improved traming 
in what were once non~profess10nal occupattons, from mterior destgn, 
library science and business to nutntion, agnculture and journaltsm. 

• Umverstties have become the pnmary agents for basic research m thts 
country and they are having a growmg tmpact upon applted research, 
m everything from mediC me and h10engmeenng, to computer science 
and communtcattons. 

• Umversities have had a huge impact upon their regions, from Route 
128 in Massachusetts, to the Research Triangle of North Carolina, to 
Sihcon Valley. Employment, economtc development, and almost 
every area of publtc life have been mfluenced by this growing impact. 

• Universities have become maJor agents of soctal mobiltty, growing m 
thetr own mclusiveness, and providing the means for economic 
advancement for many who had prevtously been denied access to tra~ 
ditional careers and opportunities. 

• Uni verst ties have become stgnificant providers of social services, 
begmning wtth model schools, hut now embracing such thmgs aster~ 
tiary care hospitals, health networks, legal servtces, technology parks, 
engmeering research centers and athletiC and other entertainment. 

In thts maJor accretion of tasks and this huge expanston of role, the univer~ 
sity of 2000 bears only the most general resemblance to the untversity of 1900. 
The contemporary university has grown not only m stze and number, but also 
m mclusiveness of knowledge, in vanety, m complextty, in quality, in the 
inclusiveness of tts membership, and in Its mtellectual, professional and soctal 
role. Paradoxtcally, m spite of these maJor changes m responsibility, member~ 
ship and complexity, the university has shown almost no change in its orga~ 
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nization, management, and governance and only modest change in its teach~ 
ing style. Indeed, the responses it has made to changing social needs have 
been only in part planned and only in part idealistic. In part they have also 
been opportunistic, sometimes reluctant and sometimes absentminded. 

At the close of the millennium, one must ask, whether the university, in 
spite of all its success, is prepared for the major growth in responsibility that it 
must assume in the new millenmum. I believe that there are six pressing iSsues 
that the university must address if it is to play an optimum role m the devel~ 
opment of the society its serves. 

Mission, Role and Function of the University 

Many in higher education are cynical of mission and value statements, per~ 
haps justifiably, for many read as bland and selrserving. But that skepticism 
may also reHect uneasiness in attempting to pin down the precise purpose and 
function of an individual mstitutlon, as opposed to the more generic role of 
the university. Yet with every industrialized country now seeking to expand 
its educational programs, it becomes less and less credible for individual insti~ 
tutions simply to offer generic identities. In the future, the institutions that 
prosper will be those which have embraced a more specific role and a more 
restricted niche. 

To talk in specific terms about role and function of a university is to make 
a statement of priorities. Just as no institution can possibly teach all languages 
and all literatures, so no institution, even the wealthiest, can now offer pro~ 
grams of the highest quality in every major area of learning. It is this very 
selectivity and differentiation, however, against wh1ch many academics rebel. 
Perhaps the most urgent and the most difficult task of both board members 
and rector/presidents is to identify, in appropriately refmed terms, the mission, 
role and functions of their institutions. This will involve a responsible blend 
of vision and hard~headed realism, as well as patienJC negotiation and difficult 
choiCes, but only by making choices in this way can universities continue as 
strong and \.rigorous institutions, capable of seizing new opportunities, devel~ 
oping promising areas and effectively serving their communities. 

Basis, Methods, Style and Effectiveness of Learning 

Given the explosive growth of knowledge, to whKh the universities have 
themselves made substantial contnbutions, and our increasing dependence on 
it, we have to ask whether the existing traditional patterns of learning are ade~ 
quate for the needs of the changing world. Not only is knowledge itself 
increasing at an ever expanding rate, but new methods of learning and new 
means of delivery are themselves undergoing rapid development. In contrast 
to this, the leading umversities still employ what iS essentially a medieval res~ 
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identwl sy~tem in whtch youthful students are m~tructed by tutors and lectur~ 
ers m a broad range of subjects judged tu he appropriate for a baccalaureate 
degree. 

Thts tradltlonal structure ha~ been supplemented over the years by other 
means of study, includmg espeetally post~graduate and profe~stonal schoob, 
mternshtps and other sumlar programs, part~tirne, ~andwich and extra~rnural 
arrangements, contmumg profe~sional educat:lon, both formal and mformal, 
and most recently a maJor expansion m distance learnmg. 

Unexammed among the hurgeonmg numbers who stdl participate m tradi~ 
nonal educatwnal schemes ts the que~t:lon of whether or not the format, con~ 
tents and nature of a baccalaureate degree, and espectally of a traditional re~~ 
Idential experience, remain appropriate to the needs of the new mdlenmum. 
In some countries, such as the U.K. for example, there has been tmplicit rec~ 
ogmtton that it does not, where degrees that formerly occupied three years of 
full-·time student attendance, now typically require four. Such change, though 
signiftcant, is ~.carcely radtcal and it rernams easter to continue the present 
pattern and style than it is to challenge and modify it. 

Yet our net mvestment in the traditional campus~hased residential bacca~ 
laureate expenence is enormous, and IS made even more so m the United 
States by the professtonal reqUirement th<H those aspinng to practice in fields 
such as medtcine and law should receive virtually no professiOnal instruction 
m those areas unttl they have completed a non~professtonal, though fre~ 
quently pre~medical, or pre~legal, baccalaureate degree. 

\Vhat is surpnsing here is the lack of any debate, professional, national, or 
mstituttonal, as to whether these anetent arrangements contmue to serve 
~ociety well. Nor ts It clear who should address that question, for it may he 
argued that the universtties themselves are ill~equtpped to provide an impar~ 
ttal review and recommendatton. Yet few are as well equipped as universttte~ 
tG address the~e issues, even if the ultllnate decisiOns do not rest m their 
hands. With increasing demands from the htgher education commumty for a 
greater investment m plant, equtpment and capttal needs, such a review seems 
both timely and important. 

At another level, other questions remain unaddressed. In spite of the vol~ 
ume of research produced by the umversity, ltttle attention has been paid to 
the cognitive process and to the effectiveness of vanous teaching methods. 
Nor is there any serious study of the value added to the educational experience 
by us residential component, together with the large and costly range of ser~ 
vices typically associated with it. A critic might argue that unless universities 
can demonstrate significant value~added to the educational experience from 
the residential style, one should examme other alternative arrangements. 

Even to raise these questiOns will be seen by some as an unfriendly act, but 
universities, if they are to prosper, need themselves to address these issues and 
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to lead both the debate that they would generate and the reforms that may 
anse from wch reviews. 

Information Technology 

Research universities are awash with information technology. Some would 
claim that they invented it. Certainly, they have made major contributions to 
its development. They use it on a massive scale, not only in the mundane 
world of purchasing and record keeping, but also in research and scholarship 
of all kinds. Furthermore, it has revolutiomzed practice in fields as different as 
medicine, law and architecture, as well a~ being the basis for huge improve
ments in information storage and retrieval systems. 

Yet, strangely, the process of learning remains only marginally influenced 
by the extraordinary power of information technology, perhaps because those 
who are our students enjoy much greater skills and imaginative capaCities 
than those who are their teachers. 

How universities collectively and individually respond to the challenges 
and opportumties of information technology will do much to shape the future. 
This technology has the capaCity, even in its present form, to provide vast 
mcreases in access, to provide improved quahty, to create new partnerships, 
to reduce costs, and thus to increase the capacity of the university to serve its 
several audllences. The world's cyber universities are growing rapidly and some 
appear nnpressively effective. Britain's Open University, which has 157,000 
students, was recently ranked lOth out of 77 rradltlonal universities in the 
quality of its teaching programs, which were offered at 50% of the cost of those 
of the typical traditional campus. Other countries offer similar examples of 
success. Anadolu University in Turkey has 530,000 students, and the cost of 
instruction ts one tenth of that at conventtonal Turkish universities. 

I believe no institution is immune to either the competitive effects or the 
educational benefits of information technology. How it will be used will vary 
from msntution to institution and in that vanety will he the seeds for future 
success. It is doubtful if any mstitution can go it ak)ne as far as the develop
ment of off-site learning iS concerned. But, just as books have expanded the 
capacity of a leadmg author to reach a wider audience, so in time must well
crafted video lectures by the world's leading authorities displace the one-time 
performances on local campuses, with those who had formerly served as lec
turers, now serving as coaches, mentors and guides m the new learning expe
nence. This will threaten both traditional universiry practices and also, per
haps, the role of the professor, but it may represent one way of makmg a 
signtficant reduction m costs, while at the same time allowing improvement 
m quality. }v~1any questions will be involved if such a practice develops. How, 
for example, will quest10ns of intellectual property be resolved? Who should 
produce te3ching materials? Should we follow the practtce of books, where 
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independent publishers contract with the professor, or will the contract be 
wtth the university, who will then invite particular members of its faculty to 

contribute, or will both systems exist stde~by~side? What about questtons of 
copyright and royalttes? How will credit be determmed? What kinds of busi~ 
ness partnerships and alliances wtll this involve? To what extent will mstitu~ 
tional autonomy and academtc freedom be influenced by any such arrange~ 
ments? These and related questions are now pret-.sing and deserve senous 
attentton. 

Patterns and Limits of Outreach 

Smce thetr earliest days, America's universities have accepted responsibtltty 
for a measure of public outreach. Nowhere is this more fully developed than 
in the Land-·Grant umverstties, whose record of success m this area has been 
extraordinary and whose influence contmues to be of maJor stgnificance in 
regional economic development and soc tetal well he mg. As the importance 
and impact of knowledge increases, more and more demands are made upon 
both the expertlse and the purse of umversittes--pubhc and private-to 
address issues of communlty concern. These requests range from research and 
professtonal service, to investment m community development. Increasingly, 
umversities are seen not only as agentt-. of economic growth, but also as sources 
of commumty renewal. What 1s unaddressed m these increasing demands 1s 
the larger question of coincidence between such outreach and the core 
responstbtltties and obhgattons of the universities to its own members. Ideally, 
each would complement the other, but in practice, the total costs of outreach 
are rarely recovered by those provtding support, and frequently the umverstty 
covers part of these ventures out of its own resources. Where umversities 
choose to do this, there 1s clearly no problem, but the dtfficult questton 
involves the extent to which the university facilittes, faculty, student time and 
administrative attention can sattsfy the needs and demands of the local com~ 
munity. It would be particularly helpful to have a thoughtful review of the 
gtlldelmes and benchmarks that representattve mstitutions have developed m 
thts important activity. 

A related area concerns partnershtps, for, increasmgly, such outreach and 
public service involves partnerships with government agencies, corporations, 
foundattons and private indtvtduals, some nf which reqtllre new protocols and 
procedures if they are to be successful. These partnerships may range from 
cooperation in field tests of new crops or clinical tests of new pharmaceutical 
products, to public health programs, commumty servtces or environmental 
proJects. 

The issues mvolved m these partnershtps mvolve far more than the fman~ 
cial arrangements by which they are supported. They also involve questtons 
of ethical norms and values, institutional autonomy and accountabtlity, and 
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the interests of both the public and of students, especially graduate students, 
who may be active participants in the programs. 

Here again there is little to guide mdividual institutions as the number of 
these partnerships proliferates. A task force dealing wtth codes of practice, 
benchmarking and best practices would be of substanttal value. 

Scholarly Careers 

Until the present decade, the tradtttonal ~cholarly career has been reasonably 
strtndard across the range of various mstirutions. Typically, a young faculty 
member began as an assistant professor and, after five or six years of perfor~ 
mance which was Judged appropnate, received tenure, promotion and an 
mdefimte appointment. Only in some cases, espec tally those institutions 
mvolved heavtly m climcal practice, or wtth access to large numbers of 
adjunct professors and lecturers, has that pattern been supplemented by oth~ 
ers. 

More recently, in part as a result of changes in the pattern of retirement, 
and in part as a result of financial constrainb, tenure has come under critical 
revtew and the proportton of non~tenured mdtvtduals teachmg in the univer~ 
stttes has grown substanttally. The question to be confronted ts whether the 
practice of tenure, which was developed in the Unned States early in the 
20th century, sttll represents the most appropnate contractual arrangement 
for members of the faculty. This becomes especially acute when only a mmor·· 
ity of all those teachmg now enJoy such tenured appomtments. There are 
strong arguments, passionately held, on both sides of this Issue, but it IS one 
that needs attention, not least because of tts growing tmpact. 

Merely raismg the question of the future of tenure will be seen by many as 
a subversive act, but unless the universities address lt themselves, tt is likely 
that uthers, less devoted to the values of the institutiOns, and less persuaded 
of the values of tenure, will make the study for them. A revtew of tenure 1~ 
long overdue. 

Organization, Governance, Leadership and Management 

The pattern of university organization has remamed essenttally unchanged for 
the last centmy. But, during that penod, the umversity has experienced explo~ 
stve growth in numbers, size and complexity, and the stgnificance and tmpact 
of tts work has multiplted. 

Governance and management need to be reviewed at at least four distmct 
level~: 

The department: Does the traditional unit of universtty organization-the 
department-still represent the most appropriate orgamzattonalunit? Depart~ 
ments arose in the late 19th and early 20th centunes to represent the disct~ 
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plmes for which they were named. These disciplines, m turn, reflected the 
division of the curriculum. We need to ask whether mtellectually, pedagogi~ 
cally, and administratively, the diviston of a university into departments-the 
traditional focus of tenure decisions, curricular design and student supervi~ 
sion-still seems appropriate. 

Intellectually, much has changed since the turn of the century. What were 
pursued then largely as pure disciplines are still so pursued, though in most 
cases the disciplines have become more professionalized and, in some cases, 
practical application has mfluenced their development. But, increasingly, 
intellectual interests span a variety of dtsctplmes. Cultural, lingmstic, socto~ 
logical, political, historical and other studies withm the humanities and soctal 
sciences are less and less frequently confmed to a single discipline. Increas~ 
ingly, such studies have become multi~disctplmary in their approach and 
sometime~ m their authorship. Nor do the problems of society come in neat 
d1sciplmary packages. The traditional disciplines are therefore not wholly 
appropnate in terms of mtellectual categories. Furthermore, they sometimes 
tend to weaken interest in interdisctplmary and multidisciplinary approaches, 
particularly when appomtments and tenure are held only in tradittonal 
departments. 

The transitory nature of disciplines is reflected in changes that have taken 
place in disciplines, and thus in departments themselves. Disciplmes that were 
once apparently well~established-geography for example-are now less widely 
recogmzed and less highly regarded and geography departments have been 
closed m many universities. Other disciplines are fragmented into a host of sub~ 
fields and specialties, whtch may enjoy little common discourse. The typical dis~ 
cipline of "English" is such an example. W tthm the sciences, new dtsciplmes 
have developed and evolved, includmg such things as biochemistry, computer 
snence, neuroscience, and others. The emergence of new disciplines is often 
cumulative, rather than substitutionary. Thus, geophystcs does not obviate the 
need to continue to teach both geology and physics, tts parent disciplmes. 

If one asks whether pedagogically the department still "makes sense" the 
answer 1s far from clear. Departments were established when the curnculum 
was relatively fixed, involving a dozen or so disciplmary courses. The depart~ 
ments at that time had very strong mfluence, not only upon the development 
of the curnculum, but also m their responsibility for tts Implementation and 
representation. Furthermore, they provided nurture and evaluation to stu~ 
dents, who found m them a congemal home. The influence of departments m 
both these areas is now much less sigmftcant than 1t once was. Courses have 
proliferated. Department offerings have fragmented. Interdisciplinary courses 
ahound. The overstght of the curriculum IS m limbo. 

Admim~tratively, the department has been the foundation of the orgamza~ 
tion of the universtty, but, as the dtsctplines have developed, some depart~ 
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ments have shrunk m stze, hemg now represented by only three or four faculty 
members, while others-~uch as Engltsh and psychol('gy-may number 100 or 
m~m~ faculty members m some of the larger untvers"ttes. Added to thts, the 
once strong role of department head has been replaced by department chair, 
and the indtvidual appomted to thts positiOn often has ltttle mfluence upon 
the nnagmative development of the department or the creation of c~mstruc~ 
ti ve lmkages wtth other departments. 

Taking these three aspects of the life of a typical de]~>artment: tts mtellectual 
connibution, Its pedagogiC contribution and tt~ administrative contnhution, It 
is temptmg to say that there must he a better method of coordmation and man~ 
agement wtthm the umverstty. Unfortunat,dy, that IS far from clear. Though It 
is easy to suggest that the smallest departments should be merged into larger 
untt:-,, it 1~ not clear that any alternative method i~ ~upenor to the departmental 
orgamzation we now have, even with all m. admttted Imperfections. The ques~ 
tion may well become how do we take an imperfect organtzation-the depart~ 
ment-and improve tt? I believe that the two essential steps in bnnging about 
Improvement are to strengthen the leadershtp of the departmental chair and to 
provtde periodtc internal revtew, supplemented by extErnal review, as appropri~ 
ate, of the hfe and work of the department. In this wa.y, one could retam the 
benefits of the department, hut Improve some of tts present !mutations. 

The college or school: Umverstties, since thetr earliest days, have been ere~ 
ated on the h::Jcsis of the college or school, known in many European universi~ 
ties as the faculty. The characteristic feature of thts groupmg is that it repre~ 
sents a collectton of departments umted by broadly common intellectual 
interests and methods. One finds typtcally, therefore, a college of engineering 
or a school of medicme or a faculty of law. A tradttional college ts headed by 
a dean who, m the better univer~ities, has substantial admmistrattve and 
fmancial respunstbiltty. In most cases, the dean is assisted by a small adminis~ 
trative staff and an appropriate advtsory council. Perhaps the greatest vana~ 
tion m thts traditional pattern of orgamzation is found wtthin the humanities, 
arts, social sciences and sciences. When I was dean at the University of Mich~ 
igan, I prestded over a college whose title was Ltterature, Sctence and the Arts; 
this was a mammoth groupmg of some 50 departments, museums, colleges and 
institutes that, at that ttme, accounted for some 20,000 students. In many 
North American universities, this assoctat ton still contmues, with the arts, 
the social sciences and the sctences all umfied under a single admmistrative 
leadership. In Europe, on the other hand, as well as m some North American 
umverstties, the three major divisions have been separated as mdividual col~ 
leges. In still other cases, particular groups of subjects, the earth sciences or the 
biOlogical sciences, for example, have become separc:tte schools or faculties. 
The reason for the separation of what had once been combined, extensive col~ 



12 Part 1: Mtsstons and Responsthtlltles of Research Umversttte~ 

leges is the unceasing intellectual growth in some areas, not least in the sci
ences. In universities where separation has taken place, it is argued that thete 
is now little in common between, say, the sciences and the humanities. In 
those where an association is still continued within a single college, it is 
argued that the demands of liberal educatton favor the retention of the older 
association. There is no simple solution to this enigma, but the academic style, 
curricular direction, size and administrative complexity of the university will 
determine the most appropriate organization. 

In general, the collegiate structure is still remarkably effective, intellectu
ally and admmistratively, not least where a strong dean with a well-developed 
sense of intellectual purpose and direction is present. I believe it has proved 
effective largely because the colleges still define common intellectual interests 
and therefore are able to appeal to common standards and norms. Colleges 
have prospered when their deans have been willing to exercise authority in a 
way that current department chairs have generally not. What IS needed here 
is for the deans to require of their chairpersons the same kind of financial 
responsibility and initiative that they themselves display. 

Perhaps the other reason for the success of this division within the univer
sity is the fact that deans are generally carefully selected and well supported, 
occupying their posittons for a significant period and regardmg their appoint
ment to these positions as an important career move. 

Could the present collegtate system be improved? Certainly it could benefit 
from better strategic planning, from better cross-college linkages, with appro
priate incentives for partnerships m the attainment of university-wide goals 
and m the advice of a standing visiting committee from outside the college 
itself. None of these improvements would be revolutionary, but they would 
take what 1s now one of the strongest aspects of umversity organization and 
make it even better. 

The president: The president, rector, chancellor, or vice chancellor occupies 
an ancient office, the power of which varies greatly from country to country 
and even from mstitution to institution. In general, presidents, chancellors 
and vice chancellors in North America enjoy more autonomy than those m 
other parts of the world-in part, perhaps, because, unlike those in many 
industrialized countries, their universities are not wholly dependent upon the 
state for both financial support and direction. The presence of large numbers 
of independent universities in the United States makes the role of the presll
dent distinct. 

I have recently written at some length on the art of the presidency 
(Rhodes, F. H. T., 1998) and there is also available a recently published report 
on renewmg the academic presidency (Report of the Commission on the Aca
demic Presidency, 1996). That report urges the delegation of more substantial 
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authority to the president and I believe that, if universities are to prosper m 
the new millennium, that will prove desnahle. 

The board of trustees, board of regents, board of overseers: In contrast to all the 
organizatiOnal categories and responsibdities descnbed above, the board exer~ 
cises a governance function, rather than one of management. In essence, it 
exists to provide public accountability, pubhc oversight and public support for 
the institution. It may be of several types. Some hoards are statewide in their 
authority, overseeing the work of as many as 50 different institutions withm a 
state, representmg many levels of mdividual responsibility and intellectual 
and professional concern. Other boards have responsibihty for only a single 
university. In public colleges and umversities, hoard members may be 
appointed by the governor or, m a few cases, elected m statewide elections. In 
pnvate universities they are mvanably self-appoint,=d, often including sub~ 
stannal representation from the alumni association. 

In general, the concept of board governance and responsibihty has proved 
remarkably resihent and successful. Given the public responsibdity of the uni~ 
verst ties and lts growth beyond that of providing higher educatiOn, the functiOn 
of the board 1s hkely to grow more, rather than less, critiCal m the years ahead. 
This IS not to say, however, that the system has been without its problems. 
Boards of public mstitutions have, on occasion, become politicized and mtru~ 
sive. The boards of some private institutions are so preoccupied by fund raising 
that they have become largely symbolic rather than hemg actively mvolved in 
governance. ln practice, much of the work of the large boards characteristic of 
private institutiOns is done through board O,)mmittees. Perhaps the two greatest 
hazards of any board are the dangers of too much engagement, on the one hand, 
leadtng to mtruslve micro~management, especially in athletics and m the med~ 
teal school, and, on the other, of disengagement from the major issues, where 
hoard meetings become show~and~tell events, m which semor university admm~ 
istraturs present a fairly cut~and~dried agenda, leavmg ;'ittle room for enqmry or 
guidance on the part of the board. This places a heavy responsibdity on the 
hoard chairman and the prestdent to work together w ensure the maximum 
effectiveness of the board. Creatively used, the board provides an effective sys~ 
tern, not only for assuring pubhc accountability and responsibility of the univer~ 
stty, but also in servmg as a bulwark agamst both mternal usurpation of author~ 
tty, and public mtrusion or control. The delicate balance between institutional 
autonomy, personal freedom and responsibility, and public support and over~ 
sight, is one that exists in a constant state of dynamiC equilibrium. A wise board 
will recognize the dehcacy of that eqmlibnum and will nurture the vitality of the 
vanous forces that contribute to it (Rhodes, F. H. T., 1999). 

This list of topiCs leaves unaddressed several of great importance, among 
them future financial support for umversttte~. But, Without broad agreement 
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on the future role of higher education, there can J.e no agreement on sources 
of financtal support. It ts the debate on role, and the related discussions of 
scale and scope, which should drive the discussion of methods, means, and 
finance. That ts a public discussion that deserves urgent attention, and it ts tb~ 
responstbility of the universities to ensure its place on the public agenda. 

Universities are one of the glones of the past millennium, one of the trea~ 
sures of human vision and creattvtty. Arising from humankmd's highest aspira~ 
tions, they have made a unique and growing contribution to enlarging human 
understanding and advancmg the human condition. In a new millennium 
where populauon continues to outstrip resources, where natural disaster com~ 
pounds human mismanagement, where ancient ammosines fuel new hatred 
and terror, where hunger, poverty and mtsuse still blight the lives of one quar~ 
ter of our fellows, the challenge to umversities will be greater still. Thetr prod~ 
ucts-experience shared, considered and analyzed; knowledge created, refmed 
and applied; and skills perfected, focused and humanely used--are the essen~ 
tial, hut fratl, tools by whtch we fashion our collective future well~being. These 
skills are not given. Each must he cultivated. None is free~tanding. Each 
requires community. None is selrsustaming. Each depends on support. 

It is these three vital commodities-shared experience, demonstrable 
knowledge and humanely used skills-whtch are the busmess of the umver~ 
sity: at once both its means and its products. Our successors at the Glion Col~ 
loquium in the year 2999 wtlllook back on a planet and a people whose con~ 
clition will largely reflect how responsibly, intelltgently and humanely we, the 
leaders of the universities, have culttvated them today. 
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